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1. Warmer related to the topic

2. Amphibian teachers

3. Academic language - what is it and why is it crucial?

4. Examples of language visibility/salience

5. Task – identifying key language

6.    The Dimensions of Content (tyres and plants)
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CLIL – 2 ‘types’

1.  ‘Hard’ CLIL (content-led) – subject teachers
teaching through English

2. ‘Soft’ CLIL (language-led) – language syllabus 
incorporating more conceptual content

A useful distinction, but ultimately divisive. We

need to bridge the divide. 





In subject matter learning we overlook the role of language as a medium of 
learning, and in language learning we overlook the fact that content is being 
communicated

(Mohan, B. Language and content; 1986)



Results of becoming more interdisciplinary?

Subject teachers become more 

‘language aware’ (LEST)

Language teachers become more 

‘content aware’ (CELT)



"CLIL refers to situations where 

subjects, or parts of subjects, are 

taught through a foreign language with 

dual-focused aims, namely the learning 

of content, and the simultaneous 

learning of a foreign language.”

Marsh, D. (2002)



❑ It generates what Gibbons (2009) calls ‘a high challenge, high support

classroom’

❑ Above all, it makes the academic variety of the language, which is crucial 

to learning, evident and available in the lesson for the learners to use.

(Ball, Kelly, Clegg (2015) Putting CLIL into Practice OUP  p.4)



‘All teachers are language teachers’
(Bullock, 1975 – ‘A language for life’)

He meant...... ‘All teachers should 
understand the impact of language 
on cognition’

Which means...... ‘All teachers 
should understand the impact of 
language on their subject discipline’



Teacher note: CLIL textbook in Spain for 13-14 year-olds. 

It has lots of CALP, is very dense, and does not support the

student’s reading. 

The key language is not SALIENT.  Only the word ‘geopolitical’

Super-Calp-y

Helpful?  To make

‘geopolitical’ salient?







Making language salient:  
collocational phrases in 
specific subject discourse



Every day….in every way…..in every

lesson……students are dealing with

academic language. From science at 

9 o’clock to history at 10, to break 

(talk about the football) and back to

Geography at 10.30, to Maths at 

11.30 and so on and so forth…..

In the L1! ‘Maths is a foreign

language’ (Lee, 2010)



Using languages to learn, and learning to use languages

(Marsh, D. et al)



Using languages to learn, and learning

to use languages

(Marsh, D. et al)



Concepts! Procedures!

Language!

What will the teacher need to make visible here?



1. Plants (flowers) and soil

2. Plants grow in soil

3.  This plant grows (in soil) given certain conditions

1. Steps (planting)

2. Observation (over time)

3. Recording of the observations

4. Hypothesising 

…………………………

(Option – vary the conditions)

4. Which one grows best (and why?)

1. Inherent vocabulary (pansy, soil, water, grow……)

2. Locatives (here, in the middle, next to…)

3. Language of steps/process (First, second, then)

4. Question forms

5. Conditionals (If and When)

Concepts
Procedures

Language



Notice that the language (or discourse) 

derives from the other two

‘dimensions’. 

The important stuff for these kids is

that their pansy grows. The language

supports the other two dimensions.



Hi kids! This week we’re going to look at 

prepositions of place, question forms and 

process language.

And your pansy’s going to DIE! 



THE SOLAR SYTEM - DESCRIPTION OF 

PLANETARY DIFFERENCES





4 Dimensional objectives

(Concept)       To……..

(Procedure)    By……..

(Language)    Using……

(Attitudes)      Encouraging….



Older students, as consultants on social issues that impact them and 

their society, need to know about…..

Back to language!



“We need to keep 

fossil fuels in the 

ground and we need 

to focus on equity”

CLIL helps students to be taken seriously

because it helps them to focus on

appropriate subject-based DISCOURSE

Thunberg is a C1? Maybe, but not the point. 



COGNITIVE 

ACADEMIC

LANGUAGE 

PROFICIENCY

CALP = Specific subject-related discourse 

(photosynthesis/hypotenuse/Keynesian)

and general academic discourse 

(thus/whereas)



• Language teaching tends to focus on BICS

• Basic

• Interpersonal 

• Communication

• Skills

‘Take a moment to look at the 

picture and then describe for me 

what you can see’ 

(Cambridge FCE instruction)

Hi!  How were your holidays? 

Didn’t you go to Salzburg? 



Or what Gee (1990) called: 

‘Primary and secondary discourse’

(BICS)           (CALP)



Cognitive

Academic 

Language 

Proficiency

(Cummins 1984)

Hypotenuse

Get into pairs and 

talk about the 

video

Basic 

Interpersonal

Communication

Skills

How’s your mother?



Cummins’ ‘Iceberg’ theory of language



Basic message

School-university is a gradual process of 

increasing CALP (reception & production)

Without CALP, students fail

CLIL gives you LOTS of CALP

And it helps the L1 too!

So let’s make it more visible/salient



Van Kleeck (2018)



Cummins’ Quadrants
COGNITIVELY

UNDEMANDING
Look at that dog! Goal!  By Mbappé!.  

CONTEXT CONTEXT
EMBEDDED REDUCED

In geometry, a heptagon is a polygon with Marx’s basic philosophy is

seven sides and seven angles one of dialectical materialism, 
itself a variety of economic determinism.

COGNITIVELY
DEMANDING

Cummins, J. 1979



Teacher note: 

This shows (4º Primary)…..

1. Description – but linked to concepts

2. Different functions of language

3. Different discourse patterns of the

subject discipline

4. Text genre

5. CALP and BICS mixture



Teacher note: 

What does

this show? 



Visibility of key language?   

Making things salient

Teacher note: 

My own textbook  

I try to make the more 

academic language (CALP) 

visible to use from the 

beginning! 



‘Making language visible’ = education? 



The 4 Dimensions of Content

4-Dimensional Learning
Content & Language Integrated Learning

By which we mean…..

Conceptual Content

Procedural Content 

Linguistic Content

Attitudinal Content



The teacher’s mixing-desk (Studio CLIL)

Concepts

The Theory of Relativity

v

‘My family and friends’)

Procedures

(Games, processes, research,

analysis, presentations, 

planning, evaluating, reflecting…)

Language 

(focus more on key ítems)

Reduce production demands



To conclude…….

Tell your friend……

1. One idea that was new

2. One idea you really liked

3. One idea you’re not sure about, in your context/circumstances



ball.philip6@gmail.com

Thank you!
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